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Abstract: Upon the understanding of Applied Linguistics as an indisciplinary 

field of inquiry that aims to create intelligibility regarding language-centered 

social problems (MOITA LOPES, 2006), this article introduces a pedagogical 

instrument, a Critical Multiliteracies Thematic Project, as a means to develop 

learners’ critical social agency. The nature of this educational project derives 

from the pedagogy of critical sociointeractional literacy (TILIO, 2021, 2020, 

2019, 2015), whose understanding of language teaching permeates notions of 

citizenship that defy hegemonic discourses by prompting the analysis of 

themes and language, and the adoption of a constant critical stance. As the 

pedagogical project in focus situates its practices through alternative 

Brazilian female voices, students of an extension English course are led to 

respond to the multiple discourses on gender-imbricated matters that dwells 

their social horizons (VOLÓCHINOV, 2017 [1929]). Hence, by investigating 

the dialogue established between the project and a student, this article intends 

to contribute to the production of knowledge on social life. In order to do so, 

we selected a task that integrates the project and a multimodal digital text 

produced by a student in response to the project. We close off the article by 

framing the relevance of ethically committed language education in 

promoting learners’ transforming practices. 
 

Keywords: Critical Literacy; Transforming Practice; Multiliteracies; English 

Language Education; University Extension 

 

 

Resumo: A partir do entendimento da Linguística Aplicada como um campo 

de investigação indisciplinar que busca criar inteligibilidade sobre problemas 
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sociais centrados na língua(gem) (MOITA LOPES, 2006), este artigo 

apresenta um instrumento pedagógico, um Projeto Temático de 

Multiletramentos Críticos, como um meio de desenvolver agência social 

crítica de aprendizes. A natureza desse projeto educacional advém da 

pedagogia do letramento sociointeracional crítico (TILIO, 2021, 2020, 2019, 

2015), cujo entendimento de ensino de língua permeia noções de cidadania 

que desafiam discursos hegemônicos ao incitar a análise de temas e 

línguas/linguagens, e a adoção de um constante posicionamento crítico. 

Como o projeto pedagógico em foco situa suas práticas através de vozes 

femininas brasileiras alternativas, estudantes de um curso de extensão de 

língua inglesa são levados a responder a múltiplos discursos sobre questões 

imbricadas em gênero que habitam seus horizontes sociais (VOLÓCHINOV, 

2017 [1929]). Portanto, ao investigar o diálogo estabelecido entre o projeto e 

uma/um estudante, este artigo tenciona contribuir à produção de 

conhecimento sobre a vida social. Para fazer isso, nós selecionamos uma 

tarefa que compõe o projeto e um texto digital multimodal produzido pela/o 

estudante em resposta ao projeto. Concluímos o artigo enquadrando a 

relevância da educação eticamente comprometida com a promoção de 

práticas transformadoras das/dos estudantes. 
 

Palavras-chave: Letramento Crítico; Prática Transformadora; 

Multiletramentos; Educação de Língua Inglesa; Extensão Universitária 

 

 

 

1 Introduction 

 

We are currently living in pandemic times and, although they will eventually pass, the 

pandemonium is likely to remain. According to Sousa Santos (2021), the pandemonium, 

a combination of pre-dated social epidemics, such as inequalities of all kinds and 

violations of human rights, has been heightened by the crises derived from the 

coronavirus pandemic. Therefore, even after the pandemic is substantially controlled, the 

pandemonium will keep posing us with critical issues of similar urgency. 

To fight pandemonium, research and education are the most powerful instruments 

we have. In the field of Applied Linguistics, we understand that research in this area seeks 

to produce knowledge about contemporary social life that enables action upon it, towards 

its transformation. In its indisciplinary aspect, it seeks to surpass disciplinary limits, 

advancing towards new theoretical, methodological and epistemological challenges in 

search of transforming praxes, through the study of the central role language plays in the 

construction of social life. 



Critical literacy and social agency: an analysis on learners’ transforming practices... 
 

Revista da Anpoll, Florianópolis, v. 52, n. 2, p. 90-120, jun.-out., 2021  |  92  
 

One of these transforming praxes – as it should inevitably be – is the pedagogical 

praxis. In this sense, the aim of this article is to discuss how language teaching can 

contribute to social transformation, collapsing the limits and limitations of traditional 

consolidated methodologies, concerned with and committed to a supposed 

communicativism. Using language is much more than being able to communicate in a 

socially accepted way; using language is a political exercise of being, existing, resisting 

and acting, building knowledge to fight the pandemonium. There is no knowledge without 

language; there is no life without language. It is time, therefore, to leave the comfort zone 

and to stop serving colonialist interests and to (re)think language teaching and its 

objectives. 

After a brief presentation of the indisciplinary perspective of Applied Linguistics 

adopted here, an alternative pedagogy for language teaching is presented: critical 

sociointeractional literacy, which has among its main premises the social character of 

language and the focus on the agent role of critical citizens in social transformation 

through language. The article ultimately presents a Critical Multiliteracies Thematic 

Project about alternative female narratives from the global South. We analyze a task that 

integrates the project in dialogue with a multimodal digital text produced by a student, in 

order to investigate how the project may contribute to students’ agency in transforming 

practices, in view of a critical production of knowledge on contemporary social life. 

 

2 Literature review 

 

2.1 Indisciplinary Applied Linguistics 

 

Applied Linguistics is an interdisciplinary and transdisciplinary field of 

research and practice dealing with practical problems of language and 

communication that can be identified, analysed or solved by applying available 

theories, methods and results of Linguistics or by developing new theoretical 

and methodological frameworks in Linguistics to work on these problems. 

Applied Linguistics differs from Linguistics in general mainly with respect to 

its explicit orientation towards practical, everyday problems related to 

language and communication. The problems Applied Linguistics deals with 

range from aspects of the linguistic and communicative competence of the 
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individual such as first or second language acquisition, literacy, language 

disorders, etc. to language and communication related problems in and 

between societies such as e.g. language variation and linguistic discrimination, 

multilingualism, language conflict, language policy and language planning. 

(Available at https://aila.info/. Accessed on June 8, 2021.) 

 

This is how the International Association of Applied Linguistics (AILA) defines 

the field of Applied Linguistics on its web-page. This definition is definitely 

representative of the area, since it is conveyed by the one that is recognized by most local 

associations worldwide as the most important association in the area. However, such 

definition does not contemplate the view many applied linguists, including some 

Brazilians1, have of the area, as it is still very focused on problem solving, the application 

of theories, and linguistics as a parent area. 

This was also a consensual definition in Brazil in the 1990s: an interdisciplinary 

area (which appropriates knowledge from other areas) and a transdisciplinary one (which 

transforms knowledge from other areas into Applied Linguistics knowledge), that seeks 

“the solution of language-related problems” (CELANI, 1992). A definition that became 

classic in Brazil was that of Moita Lopes (1996, p. 22-23): 

 

an area of applied, mediating, interdisciplinary research, focused on solving 

language use problems, which has a focus on processual language, which 

collaborates with the advancement of theoretical knowledge, and uses research 

methods of a positivist and interpretive nature. 

 

Ten years later, Moita Lopes himself revised his initial definition, switching to the 

understanding of Applied Linguistics as an area of knowledge that seeks to “create 

intelligibility about social problems in which language has a central role” (MOITA 

LOPES, 2006, p. 14, our translation). This definition has been adopted by several 

Brazilian applied linguists and aligns with Applied Linguistics that is known 

internationally as critical (PENNYCOOK, 2021, 2004, 2001) or transgressive 

(PENNYCOOK, 2006). In this perspective, which Moita Lopes (2006) characterizes as 

indisciplinary, Applied Linguistics begins to contribute to social transformation with a 

 
1  It is noteworthy that, despite this theoretical disagreement among some of the associates, ALAB 

(Association of Applied Linguistics of Brazil) is also affiliated with AILA. 

https://aila.info/
https://aila.info/
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view to alleviating suffering and pain (PENNYCOOK, 2004; MOITA LOPES, 2009). As 

Pennycook puts it (2004, p. 798), Applied Linguistics “is not about developing a set of 

skills that will make the doing of applied linguistics more rigorous, more objective, but 

about making applied linguistics more politically accountable”. 

Making applied linguistics more politically accountable requires the adoption of 

a critical stance. It is necessary to engage with differences, to recognize political 

commitments and to consider and to problematize the power relations involved, which 

cannot be naturalized. Adhering to the paradigm of a transgressive and indisciplinary 

Applied Linguistics implies the constant and incessant questioning of traditional Applied 

Linguistics categories – language, communication, difference, context, text, culture, 

meaning, literacy etc. – and critical social theory categories – ideology, power, race, 

gender, sexuality, class, knowledge, politics, ethics etc. (PENNYCOOK, 2004). 

Recognizing its own limits and limitations, as well as the concept of “critical” as 

a problematizing practice (PENNYCOOK, 2004), critical / transgressive / indisciplinary 

Applied Linguistics does not intend to prescribe new truths to replace old truths. Its 

intention is to build understandings about social problems involving the use of language 

through the ethical problematization of differences and questioning of knowledge, since 

it is subjectively constructed and ideologically intertwined. This is how Applied 

Linguistics aims to contribute with research committed with social welfare and the 

development of critical citizens, capable of promoting social transformation through 

knowledge use. Besides this comprehensive and epistemological feature, Brazilian 

Applied Linguistics follows the international trend and concentrates most of its research 

in issues related to language teaching. 

 

2.2 Doing research on language teaching: the pedagogy of critical 

sociointeractional literacy as social action and transformation 

 

In the field of Indisciplinary Applied Linguistics, doing research on language teaching 

means understanding language teaching as a way of social action and knowledge 

production about contemporary social life. It requires moving forward from mainstream 

theoretical and methodological disciplinary limits – imposed mainly by the global North 
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– towards an epistemology able to understand the role of language in social 

transformation. 

In the field of language teaching and learning, the pedagogy of critical 

sociointeractional literacy (TILIO, 2015) may be considered an epistemological 

innovation in Applied Linguistics aiming at social transformation 2 . Instead of the 

mainstream methods and approaches, it supports language teaching through a pedagogy 

of literacies. Literacies are understood here as dynamic, interdependent and 

contextualized (socially, historically and culturally) modes of meaning (written, spoken, 

visual, spatial, kinesthetic etc.) to use language, to think about it and to (inter)act through 

it (TILIO, 2020). Kern (2012) highlights seven principles which permeate the idea of 

literacy: interpretation, alterity, conventions, cultural knowledge, inference, reflection 

and reflexivity, and knowledge of how language is used in different contexts and through 

different ways to create meanings. 

In contrast with mainstream methodologies, which advocate language learning as 

a result of skills practice, the pedagogy of critical sociointeractional literacy believes 

literacy practices may take students beyond learning the language system and its 

functional use, making them aware of/about narratives that permeate the context(s) in 

which the language is put into use and that make language understandable. Instead of 

assigning simplistic and deterministic meanings, literacy practices lead apprentices to 

deal with uncertainties and ambiguities, to learn new and alternative ways of thinking and 

expressing themselves, not only to solve problems, but also to problematize; to 

understand how texts shape culture and how culture shapes texts (KERN, 2012). 

In this perspective, learning is sociointeractional because it is not understood as 

knowledge transmission, but as knowledge construction; learning takes place in the 

negotiation of meanings in social interactions and teaching is the creation of opportunities 

for that. 

  

The object of teaching and, therefore, learning is the linguistic and discursive 

knowledge with which the subject operates by participating in social practices 

 
2 The pedagogy of critical sociointeractional literacy has informed two coursebook series for English 

language teaching: Voices (TILIO, 2015) and Voices Plus (TILIO, 2018), having the latter been approved 

for the Brazil’s National Textbook Program 2018 (for more information about the National Textbook 

Program, see http://portal.mec.gov.br/component/content/article?id=12391:pnld and 

https://www.fnde.gov.br/programas/programas-do-livro). 

http://portal.mec.gov.br/component/content/article?id=12391:pnld
http://portal.mec.gov.br/component/content/article?id=12391:pnld
https://www.fnde.gov.br/programas/programas-do-livro
https://www.fnde.gov.br/programas/programas-do-livro
https://www.fnde.gov.br/programas/programas-do-livro
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mediated by language. Organizing learning situations, in this perspective, 

supposes: planning interaction situations in which this knowledge is 

constructed and/or themed; organizing activities that seek to recreate in the 

classroom enunciative situations of spaces other than the school, considering 

their specificity and the inevitable pedagogical transposition that the content 

will suffer; knowing that the school is a space of social interaction where social 

language practices take place and are detailed, assuming very specific 

characteristics due to its purpose: teaching. (BRASIL, 1998, p. 22, our 

translation) 

  

Critical sociointeractional literacy (CSL henceforth) then privileges learning 

through the analysis of themes and language, and through the adoption of a constant 

critical stance. Not only does it corroborate with the idea of an informed approach 

(BROWN, 2015), which sustains the understanding that teachers shall take conscious and 

informed decisions, but it goes beyond it, proposing a conscious-raising pedagogy which 

tries to engage students in the globalized world as active and agentive citizens. It is this 

critical awareness-raising role that distinguishes the pedagogy of critical 

sociointeractional literacy from mainstream traditional methods and approaches. 

The pedagogical operationalization of the theoretical assumptions aforementioned 

is based on an interpretation of the Pedagogy of Multiliteracies (THE NEW LONDON 

GROUP, 1996), starting from a situated practice and aiming to reach a transforming 

practice (TILIO, 2021). 

The situated practice is the creation of conditions to immerse learners in relevant 

social practices so that learning may take place. Such practices can be familiar, resuming 

previous experiences and knowledge (experience the known), or relevant simulations 

which may potentially contribute to a better understanding of the knowledge in question 

(experiencing the new) – cf. Kalantzis; Cope, 2012. It is in the situated practice that the 

thematic content to be taught is framed, with emphasis on transversal and problematizing 

themes, given their social and educational function. Language teaching can be a 

privileged space to discuss socially relevant themes and raise awareness among learners 

of how they are approached in different social spaces, since teaching (about) language 

only makes sense when it is done through its own use. 

The transforming practice is the ideal arrival point for learning. According to The 

New London Group (1996), the learning result is the condition to develop new knowledge 
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and meanings from social practices and situated contexts, which are transformed by 

apprentices as a result of learning. The transforming practice emphasizes learners’ agency 

because not only do they have their practices transformed but they are also expected to 

have an active participation in the construction of knowledge and in continuous social 

(re)transformation. In other words, transforming practice aims to make apprentices 

socioculturally autonomous, to the extent that they are able to manage social interactions 

and their active and responsible participation in different sociocultural and sociopolitical 

scenarios and situations (OXFORD, 2015). 

Finally, it is important to highlight that this so-called arrival point is not a final 

destination, but a sort of goal (among several others) to be achieved. And this point of 

arrival (transforming practice) could become a starting point (situated practice) for new 

learning paths. 

In order to transform the situated practice into transforming practice, there is the 

instruction, seen as the promotion of a conscious, systematic and analytical understanding 

of content through the description and interpretation of different modes of meaning. Not 

only are the analysis and exploration of language itself prioritized (through genres and 

discourse practices), but also (and mainly) themes and social practices of which the 

language in focus is constitutive. 

The whole pedagogical process is permeated by a critical stance – critical here 

understood as the propension to problematize practices and deconstruct essentialized and 

naturalized discourses. This critical stance should be part of the whole pedagogical 

process, characterizing the learner’s posture throughout their learning process. It is this 

critical stance that may lead students to the understanding, awareness and domain, 

ethically and responsibly, of their practices – given the historical, social, cultural, political 

and ideological relations that permeate them. Besides values focused on particular 

systems of knowledge and social practices (THE NEW LONDON GROUP, 1996), it is 

also expected that learners assume conscious control over their own language learning 

process and their situated social uses of the language. 
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3 Methodology 
 

3.1 University Extension in Brazil: legal parameters and the context of CLAC-

UFRJ 
 

Our research is carried out in the context of an extension initiative managed by Faculdade 

de Letras (Faculty of Languages and Literature - FL), Universidade Federal do Rio de 

Janeiro (Federal University of Rio de Janeiro - UFRJ). In Brazil, extension activities held 

in Higher Education institutions are regulated by governmental documents. Two of these 

documents are Normative Resolution 073 from Conselho Nacional de Educação (National 

Council of Education - CNE) and Câmara de Educação Superior (Higher Education Board 

- CES) of December 18, 2018; and Normative Resolution 014 from UFRJ’s Pró-Reitoria 

de Extensão (Extension Planning Office - PR5-UFRJ) of April 14, 2016. Both 

Resolutions describe extension activities as those that integrate theoretical and practical 

knowledge and foster a horizontal dialogue between institutions and the community.   

Within University Extension, our study sheds light on the English course from 

Cursos de Línguas Abertos à Comunidade (CLAC), an extension initiative based at FL-

UFRJ that offers society language education courses at affordable fees. According to 

CLAC’s catalog5, their courses also aim at providing FL’s undergraduate students with 

an opportunity to engage in pre-service teaching practices in a reflexive, conscious and 

qualitative manner, under the supervision of faculty professors. Diagram 1 summarizes 

how each Normative Resolution contributes to our understanding of CLAC’s extension 

nature: 

 

 

 

 

 

 

 

 
3 Available at: https://www.in.gov.br/materia/-/asset_publisher/Kujrw0TZC2Mb/content/id/55877808. 
4 Available at: https://xn--extenso-2wa.ufrj.br/images/Resolucao_1-2016.pdf. 
5  CLAC’s current catalog (2019-2020) is available at: https://drive.google.com/file/d/1q0-

z3Nf5d9CmI9kpZd1mgJIDgl5nFs8N/view?usp=sharing. 

https://www.in.gov.br/materia/-/asset_publisher/Kujrw0TZC2Mb/content/id/55877808
https://extensão.ufrj.br/images/Resolucao_1-2016.pdf
https://drive.google.com/file/d/1q0-z3Nf5d9CmI9kpZd1mgJIDgl5nFs8N/view?usp=sharing
https://drive.google.com/file/d/1q0-z3Nf5d9CmI9kpZd1mgJIDgl5nFs8N/view?usp=sharing
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Diagram 1 - Relation of CLAC and its legal counterparts for extension activities 

 
Source: own authorship. 

 

The English courses offered by CLAC are coordinated by Rogério Tilio, a 

faculty member, and taught by tutors, who must undergo a three-stage selection process. 

Tutors must attend weekly meetings with pedagogical supervisors, design complementary 

pedagogical materials, plan and teach classes. They are also highly incentivized to 

participate in research production. Among the tutors, 10 also act as head-tutors, assisting 

Tilio in the pedagogical coordination of levels, which includes, among other duties, the 

design of assessment strategies. The two co-authors of this article, Thais Sampaio and 

Gabriel Martins, are former head-tutors and now act as pedagogical supervisors at CLAC. 

 

3.2 CMTPs: context, concept and @HerVoiceMatters.BR 

 

The present study is held in the first level of the 8-level course for general purposes. The 

coursebook adopted, Voices 1 (TILIO, 2015), addresses themes around the use of the 

English language in the globalized world, the construction of identities, the variety of 

family structures in contemporary societies, and the cultural dimension of routines. 

Moreover, the course aims to explore linguistic topics that are necessary for the analysis 

and production of texts within the speech genres targeted throughout. 

Since 2019, Sampaio and Martins have been committed to rethinking the 

traditional evaluation format adopted by CLAC English, in order to soften the impact first 

exams had on beginner-level students. They designed the first thematic project, whose 

main goal then was to create a less intimidating, more meaningful and processual 

evaluation format for initial students. Ever since, what we now call Critical Multiliteracies 



Critical literacy and social agency: an analysis on learners’ transforming practices... 
 

Revista da Anpoll, Florianópolis, v. 52, n. 2, p. 90-120, jun.-out., 2021  |  100  
 

Thematic Project (henceforth CMTP) became a more coherent means of assessment, and 

has prompted many investigations in the way6. Drawing from our observation that the 

former evaluation tools were not coherent with the pedagogy we work with, we 

envisioned the concept of CMTP as an attempt to foster a perspective grounded on the 

dialogical and historical nature of utterances7. Hence, CMTPs (SAMPAIO, 2021) are an 

evaluation system consisting of a series of tasks, processually arranged in order to scaffold 

one another, with the purpose of exploring a range of literacies within transversal themes 

(TILIO, 2019), resulting in a final multimodal production that outreaches the classroom 

boundaries. Thus, it stimulates students to engage in the discussion of a relevant theme 

and to intervene in the world through language with a reflexive and autonomous attitude. 

Diagram 2 summarizes how the inconsistencies of previous evaluation tools prompted 

this new assessment model. 

 

Diagram 2 - Comparison of former and current assessment models at CLAC English 

 
Source: own authorship. 

 

 
6 After implementing the first project, much of its conception was strengthened through the incorporation 

of critics and theoretical ground thickening; all of which became subject of different analyses (SAMPAIO; 

MARTINS, 2019, 2020; MARTINS; SAMPAIO, 2020; SAMPAIO, 2021). 
7 The use of term utterance here is grounded on the Bakhtinian understanding of the concept, as to refer to 

alive forms of language; i.e. those used in social practices, in intimate connection with social life 

(VOLÓCHINOV, 2019 [1926], p. 117), which are conceived in concrete interactions, socio-historically 

situated, and are unique and irreproducible (BAKHTIN, 2016 [1952/53]). 
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Designing a CMTP encompasses the selection of a thematic axis, speech genres 

(BAKHTIN, 2016 [1952/53]) and texts within these genres. The establishment of a 

thematic axis should consider its relevance to the development of students’ critical 

engagement and sociocultural autonomy (NICOLAIDES; TILIO, 2011), by encouraging 

students to produce anti-hegemonic discourses in environments outside the classroom. 

The selection of speech genres should be informed by how they enable certain social 

practices; how complex their semiotic resources are; and how they may materialize 

thematic discussions in authentic utterances. Ultimately, CMTPs propose an approach 

that reckons the central role played by discourse in contemporary life, which calls for a 

work with and against texts (JANKS, 2010) targeted at the reflection on meaning-making 

processes. 

Each CMTP consists of, at least, three tasks 8 : each with a cohesive internal 

structure and a distinct objective, which will eventually contribute to the ultimate action 

proposed by the project. Even though the arrangement of each task may vary according 

to its goals and its pedagogical context, it follows the same bone-structure as the 

coursebook collection adopted at CLAC. Chart 1 summarizes the overall organization of 

tasks: 

 

 

 

 

 

 

 

 

 

 

 

 
8 Originally, CMPTs consisted of six tasks. Even though this length allowed for a more thorough discussion 

and a more detailed work with linguistic-discursive elements, we observed in previous investigations that 

such a number of tasks became unfeasible within CLAC’s schedule constraints and was tiresome for both 

students and tutors. Therefore, the number of three tasks was later deemed the minimum to prompt students’ 

engagement with the approached theme, without hindering projects’ cohesiveness. However, in adopting 

the CMPT-model elsewhere, its length may be reconsidered by teachers and coordinators, according to 

their own institutional schedule. 
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Chart 1 - Relation of task sections and their corresponding objectives

 
Source: Sampaio (2021, our translation) 

 

In this study, we investigate the CMTP @HerVoiceMatters.BR, designed and 

implemented in 2020. The context of remote learning caused by social isolation measures 

due to the current coronavirus pandemic has posed us with some critical challenges. First, 

the remote learning system demanded new and creative ways of planning classes and 

materials, calling for a balance between the hybridism of digital interactions and the 

cohesive and processual nature of CMTPs. Furthermore, the online learning system 

heightened the need for the development of digital literacies, given the deictic nature of 

(new) (multi)literacies (LEU et al., 2017); i.e. literacies as well as their newness are 

chronologically and topologically dependable. As a result, the CMTP encompassed 

digital speech genres par excellence and encouraged students to exercise digital 

citizenship through the production of multimodal texts on social media platforms. 

The project proposed a discussion on the construction of identities of women from 

Brazil, a country in the global South. The project was grounded on the understanding that 

feminist discourse in Brazil has been influenced by a North-oriented agenda, which is 

misguided by neoliberal interests (FRASER, 2009), silencing female voices of the South. 

The project intended to shed light on alternative feminist principles derived from 

experiences of women that have acknowledged the colonial difference9, without erasing 

 
9 Lugones (2010) establishes a dialogue with Mignolo’s multifaceted concept of colonial difference, but 

refuses to present a single definition of it. Our design of the CMPT @HerVocieMatters.BR is more closely 

connected to Mignolo’s understanding of the colonial difference as a physical and imaginary space, upon 

which the coloniality of power acts, conflicting with local histories (MIGNOLO, 2000). 
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it (LUGONES, 2010). A core concept in our project was the notion of community 

(PAREDES, 2010), in opposition to a feminism that is limited to individual aspirations. 

As a result, the tasks of the project revolved around narratives of women who strived for 

an environmentally, socially and epistemologically sustainable feminism (COSTA, 

2020). 

The CMTP @HerVoiceMatters.BR consisted of four different tasks. Chart 2 

summarizes the purposes and the activities of each of them10: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
10  All tasks that integrate the project @HerVoiceMatters.BR are available at 

drive.google.com/drive/folders/1ATpkSCiIUtoJhFQqwH_ylGnrAZiMZ5Sf?usp=sharing, and students’ 

final productions on their Instagram page are available at www.instagram.com/hervoicematters.br. 

https://drive.google.com/drive/folders/1ATpkSCiIUtoJhFQqwH_ylGnrAZiMZ5Sf?usp=sharing
https://www.instagram.com/hervoicematters.br/?hl
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Chart 2 - Description of purposes and activities of each task of the CMTP @HerVoiceMatters.BR 

 
Source: Adapted from Sampaio (2021). 

 

The tasks were collectively produced by tutors as they were arranged in smaller 

work groups. Along the process, tutors, head-tutors Sampaio and Martins and coordinator 

Tilio would gather on video meetings in order to discuss the design of the tasks as well 

as their application in classes11. 

 
11 In 2020, classes were taught remotely via Google Education service, which includes Google Classroom, 

Google Drive, Google Docs and Google Meet. Given the nature of this occasion, there was little time for 

us to adapt into the new virtual environment(s). Overall, educational activities took place in synchronous 
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3.3 Data curation and procedures of analysis 

 

Given that the purpose of this study is to investigate how the CMTP 

@HerVoiceMatters.BR may contribute to students’ agency in transforming practices, in 

view of a critical production of knowledge on contemporary social life, we have decided 

to approach two different materials that composed the project: task 2 (cf. Annexes 1 to 5) 

of the project, which has prompted students to produce a biographical synopsis on a 

Brazilian female public figure of social, political and/or cultural relevance; and a student’s 

final production, which has been published on the social media platform Instagram (cf. 

Annex 6). The construction of this bifaceted object of analysis was informed by our 

understanding that extension activities are dialogical interactions. 

Among the four tasks designed for CMTP @HerVoiceMatters.BR, we have 

selected task 2 for, as it was in charge of prompting students’ selection of a Brazilian 

female public figures, it paved the way for students’ final productions. And, within 194 

posts produced by students on Instagram account @HerVoiceMatters.BR, we selected 

one that displayed a high level of engagement, with 38 likes and 8 comments. After all, 

Instagram is a digital environment where users may share content with the overall purpose 

of fostering engagement in different levels. 

Considering that we have decided to analyze both a task and a student’s final 

production, two are going to be our procedures of analysis. By analyzing task 2 of the 

project, we intend to investigate how its activities and texts encourage students to partake 

in transforming practices aimed at the production of anti-hegemonic discourses. 

Simultaneously, by examining a student’s publication, we aspire to interpret how their 

utterance showcases agency before the practices targeted by the project. 

In order to understand how both the task and the student’s post foster/showcase 

the performance of transforming practices, we have established three core concepts to 

guide our investigation: i) critical literacy, as the “use of technologies of print and other 

media of communication to analyze, critique, and transform the norms, rule systems and 

practices governing the social fields of everyday life” (LUKE, 2012, p. 5); ii) active use 

of language, as a means to socially intervene in students’ actual and potential social 

 
and asynchronous modes. Discussions, which are central to the application of a CMTP, happened live, 

usually with the support of other resources, such as breakout rooms. The mode of delivery of each section 

of a task is specified in the corresponding documents. 
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horizons12 (VOLÓCHINOV, 2017 [1929]); and iii) ethically committed production of 

anti-hegemonic discourses (MOITA LOPES, 2008), specially from within the proposed 

thematic axis. For that purpose, we were guided by the systematic analysis of the 

following stances of our corpus: a) texts, in their various modalities, featured by different 

moments of the task; b) activities of thematic discussion throughout the task; c) activities 

of linguistic-discursive analysis throughout the task; d) the student’s depiction of the 

identity and relevance of their chosen public figure; and e) the student’s dialogical 

interactions with other discourses and texts. 

 

4 Results 
 

In this section we will introduce the results of our analysis of the second task composing 

the target CMTP (see description of task in Chart 2 and see full task in Annexes 1-5) and 

of the Instagram post designed by a student as a result of this CMTP (see post’s 

reproduction in Annex 6). As previously mentioned, the second task of the project is 

expected to initiate students in the thematic discussion that will shape the project as a 

whole. Therefore, the task explicitly leads students to forge an understanding of women’s 

social, political and cultural loci in the global South. Such purpose is induced by the 

choice of texts and by the activities that are proposed upon them. Chart 3 systematizes 

the analysis of the contextualization section of the task. 

 

 

 

 

 

 

 

 

 

 
12 This concept, derived from the Bakhtin Circle, refers to someone’ usual social environment(s); that is, 

the social spaces where they perform their social practices and whose members are their usual interlocutors. 

In Volóchinov’s words, “in the majority of cases, we assume a certain typical and stable social horizon 

towards which the ideological creation of the social group and of the historical time to which we belong is 

oriented” (2017 [1929], p. 205, our translation). 
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Chart 3 - Analysis on the section “Contextualization” of task 2 

 
Source: own authorship. 

 

The subsequent section of task 2 relied on students’ conclusion that several 

women in Latin America have been playing a central role in resignifying/reshaping 

excluding political settings. Thus, in this section, students are exposed to two sources of 

biographical synopsis on International Amnesty’s director Jurema Werneck. Our analysis 

regarding this section is organized in Chart 4: 
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Chart 4 - Analysis on the section “Before Writing a Biographical Synopsis” of task 2 

 
Source: own authorship. 

 

Sequentially, the sections for planning and writing a biographical synopsis 

propose that students select a female public figure, in light of the ideas collectively forged 

in class. These sections will prompt students’ final production, by guiding their selection 

of eligible biographical elements that bespeak their construal of the female public figures’ 

identities. As these sections are very straightforward in providing students with tools for 

planning and building their texts, we did not find the need to scrutinize it in depth in a 

chart. 

The section After Writing wraps up the task by eliciting from students a critical 

response upon discourses of female voices from the South, as an outcome of their 

engagement in both dialoguing with the texts featured in the task and designing their own 

biographical texts. Hence, students are expected to dwell on one of Werneck’s ideas and 

relate it to previous classes’ discussions and their own practices, as detailed in Chart 5. 
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Chart 5 - Analysis on the section “After Writing” of task 2 

 
Source: own authorship. 

 

The chosen student publication featured 5 pictures, 1 video and a 6-paragraph long 

caption. The selected public figure is Nyandra Fernandes. Given that Instagram has a high 

visual appeal, we have decided to begin our analysis from the student’s aesthetic choices. 

Nevertheless, as prompted by the last task of the CMTP, the student succeeded to embrace 

the understanding that an Instagram post is an utterance in its entirety; i.e. all the semiotic 

resources that compose it are inextricable in its meaning-making construal. Therefore, 

they managed to arrange semiotic resources and stylistic choices in a complex production 

of discourse. Not only did they produce a biographical synopsis about the chosen public 

figure, but they also maneuvered (and reinforced) political and social discourse evoked 

by Fernandes’s identity. Chart 6 summarizes the observations arisen from our analysis of 

the post’s visual resources: 
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Chart 6 - Analysis on the Instagram post’s visual resources 

 
Source: own authorship. 

 

At last, we concentrate on the Instagram post’s caption, by highlighting how the 

student managed to portray the relevance of the chosen public figure. Though, we engage 

in such a segmented outline of our analysis, we must once again underline how all the 

semiotic resources maneuvered by the student are interwoven as codependent elements 

of a unique utterance. Hence, Nyandra’s depiction as an important spokesperson of 

(marginalized) aspects of the Brazilian culture trespasses the student’s writing as it 

supports and is supported by the selection of visual resources, as well as other 

complementary semioses featured in the post. Chart 7 arrays the results emerged from our 

analysis of the post’s caption. 
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Chart 7 - Analysis on the Instagram post’s caption 

Source: own authorship. 
 

5 Discussion 
 

Given that critical literacy (LUKE, 2012) is a founding concept in the pedagogy we work 

with, the CMTP we analyzed in this study is committed to fostering education as a means 

to social justice, while nurturing a sense of responsibility for social change and disturbing 

the grounds on which naturalizing and essentializing discourses are built (TILIO, 2017). 

We have observed that the student-author of the Instagram post about Nyandra Fernandes 

makes use of technologies involved in digital communication in order to analyze, 

question and transform discourses present in the tasks of the CMTP. The student was 
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exposed to a decolonial perspective on feminism through the texts that composed the task; 

then, they were engaged in activities targeted at a problematizing practice 

(PENNYCOOK, 2004). Upon interacting with narratives grounded on principles of an 

alternative feminism, the student made use of various semiotic resources (written text, 

pictograms, static and moving images, sounds and hyperlinks) and resignified such 

principles into their own production. As a result, they managed to produce a semiotically 

complex utterance whose effects trespassed classroom boundaries, and contributed to an 

ethical production of anti-hegemonic discourses (MOITA LOPES, 2008). 

In the understanding of how stylistic arrangements attempt to build a certain 

perception of reality, the Instagram post has also demonstrated an active use of language 

in shaping an identity for Nyandra Fernandes. By selecting lexical items, pictograms and 

indexicalizers that allude to Nyandra’s racial, sexual and social stances, the student was 

able to successfully build a perception of Nyandra Fernandes that corroborates the 

multifaceted nature of the public figure’s profile. Such a complex construction of Nyandra 

allows for a dialogue with potential netizens that echoes discourses within (an alternative) 

feminism, and, by echoing them, new discourses are designed as a response to and as to 

be responded by other ones. By establishing such a dialogue, the student managed to 

actively intervene in their actual and potential social horizons (VOLÓCHINOV, 2017 

[1929]). 

  

6 Conclusion 

 

For this study, we have decided to carry out an investigation on a task of the CMTP 

@HerVoiceMatters.BR and an Instagram post produced by a student at CLAC-UFRJ in 

response to the project. Such a decision recalls the dialogical nature of extension, as 

suggested by legal documents. In this regard, as CMTPs are pedagogical projects aimed 

at students’ transforming practices, tasks and students’ utterances are in constant 

dialogue. Therefore, students’ posts are a reply to the project, for students take ownership 

of the discourses produced by tasks in order to reinforce, transform, resignify and/or deny 

them. 

Both the project and the post play a role in the production of knowledge about 

contemporary social life: the project attempts to evoke a responsive attitude from 
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students, whereas the post is representative of such an attitude. Given that the project was 

held during the COVID-19 pandemic in 2020 and that social life migrated into digital 

fields, the Instagram post we analyzed in this paper can be seen as a form of web-activism, 

since it became a means of intervening in the world through the production of anti-

hegemonic discourses.  

Even though the concept of “decolonial feminism” was not explicitly mentioned 

throughout the CMTP, decolonial feminist narratives resonated in the curation of texts 

and proposed activities, supporting students’ search for other female Brazilian voices 

(other than the ones proposed by the tasks) and understanding of these voices’ social, 

political and/or cultural relevance. As a result, 104 out of 194 posts introduced black 

women. Also, posts, such as the one about Nyandra Fernandes, avoided the 

individualizing values proposed by a neoliberal approach to feminism. Instead of 

attributing women’s relevance to capital accumulation, female leadership is imbued with 

actions of social transformation with a view to changing one’s community. 

Hence, we conclude that this study contributes to the production of knowledge on 

social life, in both reporting the dialogical outcomes of a pedagogical project and creating 

meaning out of it. We have not only investigated how English tutors at CLAC were able 

to promote a decolonial-feminist agenda in the project’s tasks and how a student 

responded (and resignified/ reinforced) the project’s discourses, but we have also 

managed to echo such knowledges on social life, by framing their significance within 

language education in an extension language course in Brazil. 
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CELANI, M. A. A. Afinal, o que é Linguística Aplicada? In: PASCHOAL, M. S. Z.; 

CELANI, M. A. A. Linguística aplicada: da aplicação da linguística à linguística 
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Annex 1 - task 2 of CMTP @HerVoiceMatters.BR (page 1) 

 

 
Source: own authorship. 
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Annex 2 - task 2 of CMTP @HerVoiceMatters.BR (page 2) 

 

 
Source: own authorship. 

 

Annex 3 - task 2 of CMTP @HerVoiceMatters.BR (page 3) 

 

 
Source: own authorship. 
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Annex 4 - task 2 of CMTP @HerVoiceMatters.BR (page 4) 

 

 
Source: own authorship. 

 

Annex 5 - task 2 of CMTP @HerVoiceMatters.BR (page 5) 

 

 
Source: own authorship. 
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Annex 6 - Instagram post produced by a student 

 
Source: Reproduction from social media platform Instagram. Available at 

https://www.instagram.com/p/CIQ8wSEJXyv/ on June 19, 2021 
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